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Pa3BUTHS MPOUCXOIUT JOCTATOYHO 3aMeTHOE (hopMHUpoBaHue TuuHOCTH. [Iporcxoaut
(dhopMupoBaHUE TPABUI B3aUMOJICHCTBUS B OOIIIECTBE, YMEHUS JEHCTBOBATH COTJIaCHO
ATUM IPaBUJIaM M JKeJJaHUE BCTyNaTh B KOMMYHUKAIIUIO C IPYTUMHU JIIOJIbMHU.

Bo-BTOpbIX, Y MIAIIINX IIKOJBHUKOB (DOPMUPYIOTCSI HOBBIE OTHOIIEHUS CO
B3pOCJBIMU M CO CBEPCTHHKaMHU. [[eTu BKIIOYAIOTCS B HOBBIM BUJ JEATEIBHOCTH -
yueOHyt0. Bc€ 310 ckaspiBaercs Ha (OPMUPOBAHMM OTHOIIECHUW C JIIOJBMH,
dbopMupyeT XapaKkTep, CHOCOOHOCTH YUaIIUXCA.

B xonme wuccinenoBaHusi OBUIO TMOKAa3aHO, YTO CYIIECTBYET CBSI3b MEXKIY
OCOOCHHOCTSIMU MEXIMYHOCTHBIX OTHOILICHUM JIeTe MIIaIIEro MIKOJILHOTO BO3pacTa
Y YPOBHEM UX COLIMATBHO-TICUXOJIOTUYECKON KOMIIETEHTHOCTH.

BrlisiBIIeHHBIE pe3yibTaThl B JATBHEHIIIEM MOTYT CIIOCOOCTBOBATh PAa3BUTUIO
MCCJICIOBAHMM B TAHHOM HAMpPAaBJICHUH. A TaK)Ke IOMOTYT CITOCOOCTBOBATh HanboJiee
s pexTuBHOM paboTe B paMKax MCUXOJOTHUYECKOTO CONMPOBOXKICHUS AETEH MIIaIIIero
IIKOJIBHOTO BO3pacTa.
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ACBOYCK MJIAJIICTO IIKOJIBbHOI'O BO3pacTa.

Annotation. The article is devoted to the study of the problem of emotional well-
being of primary school children. The results of studying the emotional component of
first-graders are considered. The features of the emotional sphere, the emotional
attitude to school of boys and girls of primary school age are studied.

KuaroueBblie cjoBa: OMOIOHNOHAJIIBHOEC CaMO4YyYBCTBHC, CaMO4YyYBCTBHC,
OMOIMOHAJIBHOC 310POBLC, SMOITMOHAJIbHAA C(bepa, MJIaAIIMEC MKOJIbHUKH.

Keywords: emotional well-being, well-being, emotional health, emotional
sphere, primary school children.

Introduction

This problem is relevant due to the fact that the level of emotional well-being of
first-graders in an educational institution can show how their adaptation to the
conditions of the new educational environment manifests itself.

The problem of emotional well-being of primary school children is very
developed today, it lies in the fact that entering school is a turning point in the life of
every child. The beginning of school education dramatically changes the way of life.
During this period, the entire psychological character of the child changes, his
personality, his cognitive and mental capabilities, the sphere of emotions and
experiences, and the circle of communication are transformed. [3]

The purpose of the study is to investigate the features of the emotional well-
being of first-graders.

Research materials and methods

The method chosen was a theoretical study of literature on the problem of
emotional well-being of primary school children is very developed today, it lies in the
fact that entering school is a turning point in the life of every child.

Becoming a school child, the child is on the «first level of social status». He is
no longer a child, but a primary school child. The child cannot always comprehend his
new position, but he always feels and experiences everything: he is proud that he has
become an adult, he is pleased with the new position. [1]

Younger children still cannot restrain the manifestation of their emotions, the
faces and poses of children very clearly express all these emotions. This direct
detection of their feelings is due to the lack of development of inhibition processes in
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the cerebral cortex in children of this age. The cortex of the large hemispheres of the
brain still does not sufficiently regulate the activity of the subcortex, which is
associated with primitive emotions and their external manifestations — laughter, tears,
and so on. This also explains the occurrence of affective states in children, i.e. their
tendency to short and quick bursts of joy, sadness. However, such emotional states are
not stable in children. [2]

The possibility of a first-graders' full awareness of their feelings and emotions,
and the understanding of others is still limited. Children are not always correctly
oriented even in the expression of emotions (for example, anger, fear, horror, surprise),
evaluating them rudely. Inconsistencies in perception and feelings, lead to external
Imitation of adults in the expression of feelings, and that first-graders often resemble
adults and teachers in the style of communication with people. The first and most
important feature of the emotional sphere of the first-grader, and all other younger
children is the property that students react violently to particular and offending
phenomena. [4]

This is the difference between a primary school child and a preschooler. A first-
grader always reacts violently to many things. He is alarmed to see the dog playing
with the puppy, shouting he runs to his friends who called, and begins to laugh loudly,
etc. Each of these phenomena, to some extent, affected him, causing different
emotions. First-graders tend to have extremely emotional behavior when they watch a
performance in the theater: very sharp transitions from sympathy to indignation of the
hero at his opponents, from sadness about his failures to a stormy expression of joy at
his success. A large movement, numerous gestures, fidgeting in the chair, transitions
from fear, excitement, sharp changes in facial expressions indicate that everything that
affects primary school children during a speech leads to a pronounced emotional
reaction. [4]

The second no less important feature is restraint in all their emotions — this is
discontent, and irritation, and envy when a first-grader is in the classroom, since
intemperance in the manifestation of feelings immediately causes a remark, is subject
to discussion and condemnation. [4]

This does not mean that the younger child already has a good command of his
behavior — suppresses the manifestation of these or other unauthorized feelings. No, he
quite clearly shows fear, resentment, pain, anger, trying to suppress them. All these
emotions are clearly manifested in his behavior during fights with his peers. [4]

The ability to control their feelings gets better year by year. The younger child
shows his anger and irritation not so much in the motor form — he rushes to fight, pulls
something out of his hands, etc., as in the verbal form of swearing, teasing, being rude;
there are shades that are not observed in preschoolers, for example, facial expressions
and intonation of speech — irony, ridicule, doubt, and so on. [5]

If a preschooler in a state of whim is able to lie down on the floor and start
shouting, throwing things, then in high school this does not happen; the forms of
expression of whim or strong irritation from it are different than in a preschooler.
Feelings of anger: shame manifests itself in a more hidden form, however, it is quite
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understandable for others (especially adults). Thus, the organization of the child's
emotional behavior increases for primary school age. [5]

The third feature is the development of expressive emotions of the younger
student (a greater richness of intonation in speech, the development of facial
expressions). [4]

Fourth, with the growth of the younger student's understanding of the feelings of
other people and the ability to empathize with the emotional states of peers and adults.
However, the level of such emotional understanding is clearly different between first-
graders and third-graders, and especially fourth-graders. [4]

The fifth feature of the emotional sphere of primary school children is their
sensitivity, their emotional responsiveness to everything bright, large, colorful.
Monotonous, boring lessons quickly reduce the cognitive interest of a first-grader, lead
to the appearance of a negative emotional attitude to learning. [4]

The sixth feature is associated with the intensively formed moral feelings of the
child, a sense of camaraderie, responsibility for the class, sympathy for the grief of
others, indignation at injustice, and so on. At the same time, they are under specific
influences, as can be seen in the example and their actions in the execution of the
assignment, impressions from the words of the teacher. However, it is important to
remember that when a young student learns about the norms of behavior, he perceives
the words of the teacher only when they emotionally hurt him, when he directly feels
the need to do so, and not otherwise. [5]

A first-grader can do something good to show sympathy for someone's grief, to
sympathize with a sick animal, to show a willingness to give something which is
important to him to another person.

In primary school age, moral feelings are characterized by the fact that the child
does not always clearly understand the moral principle by which to act, but
nevertheless, his direct experience tells him what is good and what is bad. Therefore,
when committing illegal actions, he usually feels a sense of shame, remorse, and
sometimes fear. [2]

In the first grade, it is possible to note the preservation of a strong involuntary
component in the emotional life. This occurs in some impulsive reactions of the child
(laughter in the classroom, violations of discipline). In general, the age limit of the
emotional life of a primary school student is considered optimistic, cheerful, joyful
mood, there is also an individuality in the expression of emotions: emotional children
are identified, children with a sluggish expression of feelings.

Results and discussion

It was found that emotionally stable children learn more easily, they take longer
and maintain a positive attitude. Children with a high level of anxiety, increased
emotional sensitivity and motor disinhibition often have a negative attitude to
educational work, the teacher and his requirements. [3]

Although the younger student reacts violently to the touch of his parents, he has
the ability to masterfully suppress unwanted emotional reactions. As a result, there is
a separation of expression from the experience of emotions in one direction and in the
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other: he may or may not be able to detect emotions and portray emotions that he does
not experience.

Unlike preschoolers, who choose only cheerful and joyful pictures, younger
students have the ability to empathize with the perception of painful scenes and
dramatic conflicts. However, it should be noted that in primary school, the system of
emotions and feelings is still being formed. Therefore, their emotions are not so much
a manifestation of their feelings as a material for generalizing and forming higher
feelings on their basis. [4]

Conclusions

So, the emotional sphere of primary school students is characterized by:

1. The ease of responsiveness to events and the coloring of perception,
Imagination, mental and physical activity with emotions;

2. The spontaneity and frankness of the expression of their experiences — joy,
sadness, fear, pleasure or displeasure;

3. Readiness for the effect of fear; in the process of learning activities, the child
experiences fear as a premonition of trouble, failure, lack of confidence in their
abilities, inability to cope with the task; the student feels a threat to his status in the
classroom, family;

4. High emotional instability, frequent mood changes (against the general
background of cheerfulness, cheerfulness, cheerfulness, carelessness), a tendency to
short and violent emotions; emotional factors for younger students are not only games
and communication with peers, and academic success and the assessment of these
successes by the teacher and classmates;

5. Their own and others emotions and feelings are poorly understood; the facial
expressions of others are often perceived incorrectly, as well as the interpretation of
the expression of feelings by others, which leads to an inadequate reaction; the
exception is the basic emotions of fear and joy, in which children of this age already
have a clear idea of what they can express verbally, naming five synonymous words
for these emotions. [5]

Based on the above facts, we conclude that the concept of “emotional sphere”
integrates such phenomena as anxiety, emotional states, emotional phenomena,
emotions, motives, needs, and so on.

The emotional sphere of primary school children, in particular, is characterized
by a reaction to current events, the spontaneity and frankness of expressing their
experiences, the willingness to influence fear, and greater emotional instability.

It can be concluded that the emotional sphere is an important component in the
development of younger students, since there is no communication, interaction will not
be very effective if students are not able, first, to "read" the emotions of another, and
secondly, to manage all their emotions. Younger students are not able to perceive the
emotional state of a person. Children easily distinguish between joy, admiration,
pleasure, and in recognition of sadness. Students, first of all, pay attention to the
expression of the face, do not attach any importance to pantomime. But the younger
students are spontaneous and impulsive. The emotions that students feel are always
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easy to read on the face, in pantomime, in all their behavior. For a teacher-psychologist,
the behavior of a student, the expression of all his feelings is an important indicator in
understanding the inner world of a younger student, which indicates his mental state,
well-being, and possible development prospects. All information about the state of
emotional well-being of the child is given to the teacher-psychologist by identifying
all emotional deviations. [1]
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